DEVELOPMENTAL PSYCHOLOGY
DEP 4704 LECTURE & DEP 4704L LAB

FALL 2010
College of Arts & Sciences – Department of Psychology

Instructor: Roberto L Rinaldi
E-mail: rinaldi.robertol@gmail.com (This is the BEST way to contact me)

Course Web Site: www.rinaldipsych.synthsite.com 
Office & Office Hours: By appointment

​​​​​​​​​​​​​________________________________________________________________

PREREQUISITES:

Successfully completed:

STA 3123 (3 hrs.) - Introduction Statistics II

PSY 3213 (3 hrs.) - Research Methods in Psychology

REQUIRED TEXT: 
· Miller, P. H. (2011). Theories of developmental psychology. (5th Ed.). NY: Worth.
· The Life Course Journal (YDP) (available at the book store)
· Facilitator’s Manual (on the course webpage)

· Assessments (on the course webpage)
COURSE DESCRIPTION:

This course is an advanced Lecture/Laboratory that illustrates the concepts and research techniques used in developmental psychology. Consideration will be given to:
· Acquiring a familiarity with the research background and methodology associated in this research area.
· Learn the major paradigms, models, and theories that have been influential in developmental psychology, both historically and contemporaneously.  
· Experience methodology and practice related to a psychosocial positive development intervention research program.
COURSE OBJECTIVES:
· At the end of the course, students should be familiar with the research background and methodology associated with a psychosocial positive development intervention research program.
· To acquire a thorough base of knowledge regarding theories of psychological development
· To gain experience in the critical analysis and discussion of theoretical issues
· To compare, contrast, and synthesize the course material.  
COURSE REQUIREMENTS:
Weekly Readings and Weekly Discussion Questions (25%)

· A weekly reading and associated discussion question will be assigned for each week. Discussion questions must be typed, in 12 new times font, and must specifically address the question in it’s entirely. Questions must incorporate the weekly reading and must demonstrate a considerable grasp of the material. No questions will be accepted via email.
“Fieldwork” (25%)

· Group participation and assessment collection is the most important task that you will complete. You will complete training for the administration of assessments during the first week of class. 
Written Paper Assignment 50%)

· The deadline of the paper is December 2, 2010   and no later than that, if the research paper is not turned in, this will affect the final grade.

· The document will be prepared in accordance with the most current version of the APA Style Manual and will range from 8-10 pages.

ACADEMIC DISHONESTY:

Any student caught plagiarizing in the research paper will receive a grade of “F” for the course.  Please refer to the university’s Code of Academic Integrity found in your student handbook for the disciplinary sanctions and procedures.

SPECIAL NEEDS:

Any student with a disability or other special need that may require special accommodations for this course should make this known to the instructor during the first week of class.

COURSE GRADE:

The final grade for this course will be based on the average of all the course requirements as outlined above. The letter grade will be given using the following ranges:

A = 94% to 100%

A- = 90% to 93%

B+ = 87% to 89%

B = 84% to 86%

B- = 80% to 83%

C+ = 77% to 79%

C = 74% to 76%

C- = 70% to 73%

D+ = 67% to 69%

D = 64% to 66%

D- = 60% to 63%

F = 0% to 59%
Fall 2010 Course Outline

Disclaimer: This is a tentative course outline/schedule that is subject to change.
Week 1: Introduction to the course and material/Assessment Training
Week 2: New Directions/CLP Manual/Emerging Adults 

   Begin Assessments
Week 3: Miller, 1-26; *Cairns/Discussion Question 1

   Continue Assessments/Pick Week 1 Facilitator
Week 4: *Baltes & Smith; *Elder/Discussion Question 2
 
    Start Groups
Week 5: *Overton; *Gould (#1); *Kurtines et al./Discussion Question 3

   Continue Groups
Week 6: Miller, Ch. 2; *Flavell/Discussion Question 4

   Continue Groups
Week 7: Miller, Ch. 6 & 9; *Siegler/Discussion Question 5

   Continue Groups
Week 8: Miller, Ch. 8; *Pick/Discussion Question 6

   Continue Groups
Week 9: Miller, Ch. 3; *Fonagy & Target/Discussion Question 7

   Continue Groups
Week 10: Miller, Ch. 5; *Gewirtz; *Horowitz/Discussion Question 8

     Continue Groups
Week 11: Miller, Ch. 7; *Lickliter & Honeycutt; *Gould (#2)/Discussion Question 12

     Continue Groups
Week 12: No Class November 11

     Miller, Ch. 4; *Greenfield et al./Discussion Question 10

     Continue Groups
Week 13: Miller, Ch. 9; *Bronfenbrenner; *Spencer et al./Discussion Question 11

     Continue Groups
Week 14: No Class November 25
                 Miller, Ch. 10; *Nelson & Bloom

     Continue Groups
Week 15: Paper Due
Required readings not in text:

Baltes, P. B. & Smith, J. (2004). Lifespan Psychology: From developmental contextualism to developmental biocultural co-constructivism. Research in Human Development, 1, 123-144.

Bronfenbrenner, U. (1986). Ecology of the family as a context for human development: Research perspectives. Developmental Psychology, 22, 723-742.
Cairns, R. B. (1998). The making of developmental psychology.  In R. M. Lerner (Ed.) Theoretical models of human development (pp. 25-105). (5th ed.), New York: Wiley.

Elder, G. H. (1998). The life course as developmental theory. Child Development, 69, 1-12.

Flavell, J. H. (1996). Piaget’s legacy. Psychological Science, 7, 200-203.

Fonagy, P. & Target, M. (2000). The place of psychodynamic theory in developmental psychopathology. Development and Psychopathology, 12, 407–425.
Gewirtz, J. L. (1969). Mechanisms of social learning: Some roles of stimulation and behavior in early human development. In D. A. Goslin (Ed.), Handbook of socialization theory and research (pp. 57-212). Chicago: Rand McNally.

Gould, S. J.  (1977-#1) Racism and recapitulation. In Ever since Darwin: Reflections in natural history (pp. 214-221). New York: Norton.

Gould, S. J. (1977-#2). Darwin's dilemma. In Ever since Darwin: Reflections in natural history (pp. 34-38). New York: Norton. 

Greenfield, P. et al. (2003). Cultural pathways through universal development. Annual Review of Psychology, 54, 461-490.

Horowitz, F.D.(1992). J.B. Watson's legacy: Learning and environment. Developmental Psychology, 28, 360-367.

Kurtines, W. M.,  Azmitia, M., & Alvarez, M. (1990). Science and morality: The role of values in science and the study of scientific phenomena. Psychological Bulletin, 107, 283-295.

Lickliter, R., & Honeycutt, H. (2003). Developmental dynamics: Toward a biologically plausible evolutionary psychology. Psychological Bulletin, 129, 819-835.  

Nelson, C. A. & Bloom, F. E. (1997). Child development and neuroscience. Child Development, 68, 970-987.

Overton, W. F. (2006). Developmental psychology:  Philosophy, concepts, methodology.  In R. M. Lerner (Ed.) Theoretical models of human development (pp. 18-88). (6th ed.), New York: Wiley.

Pick, H. L., Jr. (1992). Eleanor J. Gibson: Learning to perceive and perceiving to learn. Developmental Psychology, 28, 787-794.

Siegler, R. S. (2005).  Children’s learning. American Psychologist, 60,  769-778.

Spencer, J. P. et al. (2006). Moving toward a grand theory of development: In memory of Esther Thelen. Child Development, 77, 1521-1538.  

APPENDIX B
Senior Lab Written Project Requirements

Collecting the Data for your Case Conceptualization
· To collect the data for the written project, senior lab students will use assessments that have been completed (BIF, Core I, II, and III, etc.). 
· These copies must be turned in with your paper as part of the appendices.

Writing the Paper

The general structure of the written project will involve the preparation of a developmental intervention case conceptualization based on your assessment.  You will draw upon both the interview data and your clinical impression of the “client”. The paper should range from 8 to 10 pages. The document will be prepared in accordance with the most current version of the APA Style Manual. In addition, students will be expected to attach relevant appendices to the core text to present necessary supporting materials (e.g., assessment instruments) or tables.

Basic Organization of the Paper

The prototypical paper will provide a presentation of progress to date on the assessed case within the framework of psychosocial developmental life course theory as it is conceptualized for implementation within a positive development program.

The paper will have four sections:

1. a review of available theory and research,

2. a Methods section (see below for sample methods section),

3. a presentation of a clinical case; and,

4. a prognosis report

1. The review of available theory and research should contain the following key components

(1) Present an overview of the “psychosocial developmental life course” approach that provides the conceptual framework for the YDP (see, for example, New Directions).
· Discuss the concept of a “life course turning point” and its relevance to


intervention with adolescents.

· Also discuss the concept of a “sense of identity” and its relevance to


intervention with adolescents/emerging adults.

(2) Discuss empowerment as an intervention goal and explain its relationship to the development of a positive sense of identity.
· Present an overview of the participatory transformative approach that provides the intervention framework for the group counseling intervention.

· Explain the relevance of this approach to an adolescent/emerging adult population.

(3) Discuss the concept of transformative activities.
· Define and discuss the role of mastery experiences.

(4) Evaluate and critique limitations in current empirical research regarding the intervention emphasizing issues like sampling, measurement, research design, internal and external validity, etc.

2. Measures section
3. The presentation of the clinical case should include the following:

(1) A brief description of the student’s background derived from the

participant’s Background Information Form (BIF) and/or Background

Information Form-Update (BIF-U).

(2) The background information description will be followed by an application of a

psychosocial developmental life course perspective to the high shool student.

(3) Using the Life Chart, describe the path of the student’s life to date and how that may influence current psychosocial functioning. Discuss past, present, and

possible future turning points.

(4) Explain how the participant’s future possible selves, life goals, and/or life change goals fit into the “narrative” of the student’s life. In other words, explain the relationship between the Life Chart and/or Life Course Interview and the

following:
Participant’s qualitative responses to PSQ-QE meaning and significance

questions about future possible selves:
· Meaning Question: What it would mean to you to be that way in


the future?

· Significance Questions. Why is this significant or important to


you? How significant or important is this to you?
 Participant’s qualitative responses to PEAQ’s meaning and significance

question about their life goals:
· Meaning Question: What does this life goal mean to you?

· Significance Questions. Why is this significant or important to


you? How significant or important is this to you?

Participants’ qualitative responses to TGAS’s meaning and significance

question about their life change goals:

· Meaning Question: What would this change mean to you?

· Significance Questions: Why would this change be significant or


important to you? How significant or important would such a


change be?
(5) Discuss the application of the intervention approach to the chosen case
(6) Discuss specific and relevant targets for treatment or intervention
(7) Discuss specific techniques or procedures used to implement the selected

treatment or intervention and the putative effectiveness of such procedures

The case presentation should focus on the main issues and obstacles the student faces and possible means of overcoming these life challenges (future possible selves, life goals, life change goals) and should include recommendations for possible directions for positive development.
4. The Prognosis Report should include the following:

(1) Description of the possible effects of the intervention on the student’s

positive development in both the short term and over his or her life course.

(2) Discuss potential obstacles or barriers to effective implementation.

(3) Describe relevant ethical issues related to the implementation process.

(4) Discuss the implications of diversity on the implementation process and

subsequent treatment or intervention effectiveness.

(5) Describe a plan to evaluate the effectiveness of the treatment or intervention plan.

(6) Conclude with suggestions for how to facilitate the student’s move to a more

positive life course direction.

Sample Method Section for Case Conceptualization and

Guidelines for Data Management and Reporting

SAMPLE METHOD SECTION

Method

Participants

The high school student who was the focus of this case conceptualization (or

comparison, as appropriate) was drawn from the Academy for Community Education (ACE) (insert appropriate school) and was selected to participate in the Changing Lives Program (CLP). Participants in this program consisted of urban youth who were identified by Dade County Public Schools as “at risk” for a multitude of problem behaviors and adverse outcomes. The intervention condition sample contains x males and x females. The participants’ ages ranged from x to x years old. The sample was multiethnic, including x Black/African Americans, x Hispanic Americans, x Non-Hispanic White Americans and x others.Participant Recruitment and Selection Participants were recruited through self or counselor referrals (not randomly assigned) and participated in (either CLP or LCP), an ongoing intervention or longitudinal study.

Procedure

Each participant was individually administered the study measures by a project

trainee. The measures were administered at the beginning and the end of each semester.

Measures

The YDP core battery thus includes four measures that elicit open ended response data that can be coded using qualitative methods: [the Life Course Interview (Clausen,1998) and Possible Selves Questionnaire (PSQ; Oyserman, 1987), the Personally Expressive Activities Questionnaire (PEAQ: Waterman, 1995), and the Transformative Goal Attainment Scale (TGA; Swenson, 2003) as adapted for use in our research program.

The Possible Selves Questionnaire – Qualitative Extension (PSQ-QE). The

Possible Selves Questionnaire-Qualitative Extension is a qualitative extension of the Possible Selves Questionnaire (PSQ; Oyserman, 1987) that has been refined for use as a group (or individually) administered open-ended “brief” response qualitative performance measure of self development intended for use in conducting qualitative analysis (with large samples) focusing on the meaning and significance of participants’ possible future selves. The PSQ-QE builds on the Possible Selves Questionnaire (PSQ;Oyserman, 1987). The PSQ is a self-report questionnaire used to assess variation in possible selves, including participants’ goals and motivations as well as fears and anxieties (Markus & Nurius, 1986). Possible selves are the selves that individuals could become, or want to avoid becoming, and represent one aspect of the ability to conceptualize the self in the future. The PSQ asks participants to identify up to four expected selves and four to-be-avoided selves. The PSQ-QE has been adapted and refined to provide a method for eliciting the subjective meaning and significance of participants’ possible future selves. The PSQ-QE is used to document qualitative change in the subjective meaning and significance of participants’ most important possible selves as a marker of developmental change. For the PSQ-QE, participants are asked to identify up to four expected selves and four to-be avoided selves; Part II of the PSQ-QE, however, also asks participants to identify their most important possible self and to provide an open ended description of its meaning and significance. In the interview format, as administered as part of the Changing Lives Program, the meaning and significance questions are followed by up to three neutral probes that request secondary elaboration on the meaning and significance. The PSQ-QE thus provides a method for eliciting participants’ open-ended descriptions of the subjective meaning and significance of their most important future possible selves.

The Personally Expressive Activities Questionnaire (PEAQ: Waterman, 1995).

The Personally Expressive Activities Questionnaire is used to assess positive changes in both the personal and prosocial content of participants' life goals and change in the degree to which they experience the pursuit of these goals as personally satisfying and expressive of their unique potentials. The PEAQ asks participants to identity three shortrange life goals (strivings) that are important to them, and then to rate each striving on fourteen 7-point Likert items. Six items rate the strivings for personal expressiveness, six for enjoyment, and two for flow (Csizkszentmihalyi, 1990). The PEAQ yields quantitative results that focus on participants’ current life goals. More specifically, the yields three quantitative scores with respect to current life goals: personal expressiveness(PE), hedonic enjoyment (HE), and flow (FLOW), the average of the ratings across all activities. Alphas for (PE) and (HE) have been reported as .77, .90, respectively. The (FLOW) scale contains only two items per striving.  The PEAQ also asks participants to identify their most important life goal and to provide an open ended description of its meaning and significance. In the interview format, as administered as part of the Changing Lives Program, the meaning and significance questions are followed by up to three neutral probes that request secondary elaboration on the meaning and significance. The PEAQ thus provides a method for eliciting participants’ open-ended descriptions of the subjective meaning and significance of their most important life goal.

The Transformative Goal Attainment Scale (TGA; Swenson, 2003). The

Transformative Goal Attainment Scale assesses both a quantitative and qualitative index of goal attainment. Specifically, it was designed to assess qualitatively the type of transformative goals intervention participants strive for as well as assess quantitatively the degree to which they report successful attainment of these goals (utilized as an index of mastery experience). The TGAS is comprised of two-part: the TGT and the TGA.  Part I: Transformative Goal Type (TGT): Participants are asked to describe three important life change goals and then to identify their most important change goal (“If you could change anything at all that you wanted to change about yourself or your life, what is the most important thing you would like to change?”). This question is following by a set of three standardized “meaning and significance” questions (“What would this change mean to you?” “Why would this change be significant or important to you?” “How significant or important would it be?"). In addition they are asked, “Is this something you might be able to work on within a counseling setting?” (Yes, No).  Part II: Transformative Goal Attainment (TGA): Part II asks participants who have participated in the CLP intervention condition if they have succeeded in making the changes they wanted to make over the course of the past semester (Yes, No) and, if No, how much progress they have made toward achieving their change goals, rated on a Likert scale of 1 (No Progress) to 5 (Very much). Participants in the control condition are asked if they have worked on their life change goals over the course of the past semester and if yes, are asked what have they did to try to achieve their change goals. They are also asked if they succeeded and if not, to rate how much progress they have made on the same 5-point Likert scale.

